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Abstract

Thisisasecond ‘field report’ of aL evinassian philosophica counsgling practice. Thefirst part e aborates
thepracticeby meansof a‘threefoldlogic’ of ground, path and fruition. Whilethe ground and path remaina
Levinasan‘good practice’ of relationship and dialogue, thefruition of thework isnow seenas‘ emancipation’,
understood broadly as*thefact or processof being set freefromrestrictions’, rather than ‘ therapy’, under-
stood narrowly as‘ treatment to relieveadisorder’ (Oxford Dictionary). Theturnto emancipationisexplored
by way of Jacques Ranciére’'s The Ignorant Schoolmaster: Five Lessonsin Intellectual Emancipation.
Philosophy asapractice of emancipationisthework of equals.
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On the Counselor-Client Relationship in Philosophical Counseling
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Abstract

In philasophical counsdling, the counsel or-client relationshipisvery important. Thequality of thisrelation-
ship candirectly affect theresultsof the counseling process. But during the past three decades, many different
viewson the nature of counsel or-client relationship in contemporary philosophica counsdling have emerged.
Thispaper attemptsto sort out and anayzethevariety of existent perspectiveson counsa or-client relationship
inphilosophica counsding.
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Abstract

Thisarticlewill addresssomeimportant issues concerning theperception of philosophy for children. We
will examinethreedifferent philosophical systems: the Greek-Socratic, the M esoamerican, and the Buddhist.
By understanding their traditions and contexts, we will see how they each practiced with children asan
educationa activity. Theobjectiveinaddressing these systemsisto locate philosophy for childrenin different
times and places, so as to understand that we are not speaking of a“new” thing; that the philosophy for
children as such hasan antiquity asdeep asthe history of humanity itself. Thereforewe can benefit fromthe
wealth of itslengthy existence, and consder ourselvesin afield deegp inrichnessand complexity.
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Abstract

Thereishuge emphasison thetherapeutic use of ‘ self” intherapy and counsalling. However, theissue of
culturein establishing self does not seem to have been addressed in theliterature. Thispaper presents some
examplesof cultural issuesinthe use of self asatool in devel oping the therapeutic rel ationship. The author
bringsexamplesof her experience of training studentsin two countries, Iran and Jordan, to develop skillsto
usesdlf asatherapeutic tool. Theauthor drawsattention to the differences between persona and professiond
sdf, aswell asto professiond identity. Cultureisseenasatriad of religion, politics, and community to discuss
the shared cognition that isdevel oped in soci etieswhen processing issuesand dealing with them.
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M eeting Socrates
How to Do Socr atic Consultations
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Abstract

A Socratic didogueismostly understood asaphilosophical inquiry that isnecessarily executedinagroup
setting. Alsointhe German tradition of Das Sokratische Gespréach, thereishardly an exception. However,
Socrateshimself did never do that. Inthisarticle, the author showswhat it takesfor afacilitator tolead a
Socratic dialoguein aone-on-one setting. In distinguishing this Socratic dial ogue from other waysof doing
philosophical counseling, sometypica Socratic‘ movements aredescribed.

Keywor ds. Socratic dialogue, philosophical counseling, facilitation of dialogue, critical thinking, ar-
gumentation techniques, Socratic style in counseling



